
BEYOND ‘ONE-SIZE-FITS-ALL' 
 

Rethinking practices for L2 students in the writing centre   



ORIGINAL QUESTIONS  

( 1)  Where do we draw the line for our tutors 
between facilitation and instruction?   

( 2) How much can we accommodate students’ 
demands that we  simply “edit” their papers? 

(3) How do we prepare tutors to deal with L2 
students’ demands and difficulties?  

(4) How and should we become advocates for  L2 
students in the broader academic community by 
asking for special accommodation for their 
writing?   



“Most universities encourage 
and actively “celebrate diversity” 
but do not know how ---- or are 
unwilling ----- to address 
difference”.  

Inoue, A. (2013),  
Diversity, Language and 
Possibility:  Four New 
Studies, CCC 64:3, p. 
568.  



“The	  common	  ground	  proposed	  will	  depend	  on	  
ins3tu3onal	  context	  and	  priori3es.	  But	  I	  suspect	  that	  IEPs	  
will	  most	  o<en	  find	  a	  solid	  foo3ng	  for	  interna3onaliza3on	  
	  in	  the	  core	  mission	  of	  the	  ins3tu3on	  and	  the	  values	  of	  
enhancing	  the	  quality	  of	  educa3on,	  research	  and	  
academic	  service	  —	  the	  age-‐old	  premise	  of	  the	  modern	  
university.”	  
	  
	  
 

Blog: “The tension of being in the middle”  
May 2nd 2013,   Rhonda Friesen, U of 
Manitoba 



THREE NOTIONS OF MOTIVATION IN LANGUAGE 
LEARNING 

Williams & Takaku (2011): Self efficacy and Adaptive/ 
non-adaptive help seeking behaviours.  

 
Ilieva, R. (2012): Cultural capital/ cultural tool 

normalization.  
 
Ibrahim (1999): Goal selection and personal needs’ 

fulfilment. 



WRITING CENTRES’ BEST PRACTICES?  

Ò   Self-efficacy  
É  modification of  adaptive help-seeking behaviours 
É  Addressing mastery concerns:  facilitator & informant 
É  Respecting students’ strengths 

Ò  Writing as a vehicle to obtain cultural capital 
É  Normalization of the process of academic writing.  

Ò  Addressing personal needs in the Writing Centre:   
É   Real 
É  Immediate 
É  Second-chance  
É  Validation of  unique position in the community 
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